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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

0 High schools
0 K-12 schools

2 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea

Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

5 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 17 17 34
1 24 24 48
2 22 22 44
3 26 39 65
4 28 21 49
5 29 26 55
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 146 149 295

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5.

Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: ~39 % Asian
2 % Black or African American
6 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
49 % White
4 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6.

Student turnover, or mobility rate, during tld2 - 2013 year: 4%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 9

end of the school year
(2) Number of students who transferred

from the school after October 1, 2012 until 2
the end of the 2012-2013 school year
(3) Total of all transferred students [sum af 11

rows (1) and (2)]
(4) Total number of students in the school as 283
of October 1

(5) Total transferred students in row (3) 0.039
divided by total students in row (4) '
(6) Amount in row (5) multiplied by 100 4

English Language Learners (ELL) in the schoold %
13 Total number ELL

Number of non-English languages represented._ 7
Specify non-English languages: Arabic, Urdu, GaiaMandarin, Telugu, Spanish, Italian

Students eligible for free/reduced-priced meals:1 %

Total number students who qualify: _ 2

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 11 %

34 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

6 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

0 Emotional Disturbance 8 Speech or Language Immeant

1 Hearing Impairment 0 Traumatic Brain Injury

1 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 6 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 19

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

10

Paraprofessionals 10

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 15:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

It embraces you the minute you walk through thegtdoors. A feeling, a sense, an unmistakableygner
which permeates the entire building. Our cheesthlool secretary waves and handles the early ngrnin
rush of forgotten lunches and missing field trimfis with ease. A muffled chorus of melodies dptib the
hallway thanks to the focused work of the fifth-d@geBeginning Band. The yellow-belted Student Ratro
members direct the students safely and efficidntihpe communal gathering spot, the Pod. All ageigs
of students and teachers congregate in anticipafianother ideal opportunity to learn somethingen& he
classrooms radiating from the Pod host a myriagiktfa-curricular clubs including Dissection ClubheSs
Club, Language Stars, Computer Club, and Art StuBliearby, the doors of our Learning Media Certtes,
LMC, swing freely inviting eager students to pagdk a bustling literary atmosphere. As the firsi
sounds, students slowly scatter in all directi@spectfully, responsibly and ready to embark ogwa n
adventure at Brook Forest Elementary School. 8t3® a.m., and our mission, “to provide the best
educational opportunities for each student to aghezademic excellence, to develop the curiosityifie-
long learning, and to demonstrate personal andkiotegrity” resonates clearly before the schant dven
begins.

Brook Forest Elementary, a public school, proudiydes 302 students from kindergarten through fifth
grade representing five ethnic groups. Butler $tBastrict 53 has called Oak Brook, lllinois, a stern
suburb of Chicago, our home since 1947. The whtismall, but well-established district consistonly

two schools which promotes a unique family atmosplagnong the staff, students, parents and community
Rich in cultural diversity, the community migratesthe small-school feel of District 53 drawn by tision
that “education is a partnership in a journey afetbence preparing children to learn and succeeahin
evolving world.”

Our school’'s successes and numerous awards cdtribatad to several sources. First, our high-acinig
students consistently strive to better themseleag@mically, culturally, physically, and socialhside and
outside the classroom. They participate in matlsabulary, spelling, and geography contests, exari

at the Science Fair, rehearse for school musicalshoirs, build endurance during Mileage Club, sexde
and support the Student Council. Second, our edtllcated and involved parents encourage theirrehild
to reach personal bests on a daily basis. The econtyrmembers who serve on the Board of Education
guide our schools through the challenges of a dhgngorld and provide a wealth of resources to engio
our students to soar beyond established standataiggenerous PTO sponsors annual book fairs anel bak
sales, finances field trips and cultural assempéisavell as undertakes large scale projects ék@deling
our Science Lab. Finally, our committed staff pd@s enriching and engaging educational experietaces
propel our students to new heights every days & ¢hild-centered approach which not only lookbat
whole child, but aims to make memories to last Wweitond their years as Brook Forest Dolphins. W4ien
three groups converge as one cohesive unit, @ isonder that Brook Forest has received numeroasdsy
including the Bright Red Apple Award, the Schoohf&# Bright A+ Award and Chicago Magazine’s
“Number One Ranking.”

Overall, what makes our school worthy of NationhleBRibbon Status is not hecessarily measured with
accolades. It is something that is tangible acatighe grade levels from kindergarten straightathe

fifth grade. It lies within the children of ourtsmol. The tentative, but confident, steps of the
kindergarteners as they cross the bridge to fiexlg The pride the first graders exhibit whentiegithe
Pledge of Allegiance over the PA system for théresichool to hear. The enthusiasm of the secosdieg
as they research, present, and display theirdigect on the habitats of animals. The marvehefthird
grade as they experience the Ellis Island reenadtnihe smiles on the faces of the fourth gradiheg
dress up for the Biography Parade. The sleepy-trgedlers of the fifth grade as they return from th
annual Springfield trip. It is the buzz on theffidgy of school as the new academic year is upolt issthe
laughter and excitement which accompanies the gralidween Parade complete with a paparazzi of
parents and family members. It is found in the gnef A.C.E.S. and the spirit of competition on @lyic
Day. It is present in the community-wide Explorem@ray extravaganza. It echoes in the quiet monwdnts
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all-school traveling D.E.A.R. and in the ruckussohool-wide PBIS Bingo celebrations. It is evidenery
day. Itis palpable. It is Brook Forest.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

Brook Forest School has a strong tradition of acadexcellence. From year to year, our studemigest

for higher performance in every area. Their peniamce on standardized assessments is no exception.
have been awarded the Bright Red Apple Award aedbtthool Search Bright A+ Award based on our
outstanding achievement for the past five yeatgthErmore, in September 2012, Brook Forest School
earned the distinction of “number one public schbglChicago Magazine, directly following the
announcement of our 99.7% overall performance orstate assessment. We are honored to be among the
best elementary schools in the state of lllinois.

At the state level, all students in grades threeudh five participate in the lllinois State Achewent Test
(ISAT). This criterion-referenced test, correlati@®ctly to the Illinois Learning Standards. Retgrthe

state has significantly altered the content oftéds¢ to begin alignment with the Common Core State
Standards (CCSS). Student achievement on the ISABasured against four graduated benchmarks based
on overall composite scores including “ExceedseS&andards,” “Meets State Standards,” “Below State
Standards,” and “Academic Warning.” The Mathensa#ind Reading ISATs are administered at all grades
levels, while fourth- grade students take an aglditi Science ISAT. Students demonstrate profigiem

basic skills and content knowledge while applyinitjiaal thinking and problem-solving strategies.

At first glance, our ISAT data varies minimally;wever, closer examination demonstrates an outsigndi
trend. In 2008-09, 97.7% of our students met aeered state standards. This percentage grew each y
reaching an all-time high in 2011-12 when 99.7%wf students met or exceeded standards. The most
impressive part of this trend was the number aestis exceeding state standards grew each yeaingDu
the 2012-13 school year, lllinois implemented angjgaof cut scores in the Mathematics and ReadiAg $S
in preparation for the rigor and expectation of opcoming participation in the Partnership for Assaent
of Readiness for College and Careers (PARCC) assets Even with the change, Brook Forest School
still had a remarkable performance with 94.4% afgiudents meeting or exceeding state standardh W
the exception of fourth-grade reading scores irR203, the examination of scores over a five-yeéa da
cycle indicates performance well over 90% for egigde-level cohort in both mathematics and reading.
Even with the change, there were cohorts achiel@@$s in the “Meets or Exceeds” categories suchuas o
fifth graders in 2012-13. Furthermore, it is imi@mit to recognize our strong performance trendsidiec
participation rates at or near 100% each year.

An examination of subgroup data suggests positamds, particularly for our students with disakdkt In
2008-09, 88% of our students with disabilities meéxceeded standards in reading compared to 94% in
2011-12. A similar trend was noted in the “Excéexdegory with 31% exceeding standards in 2008-09
compared to 64% in 2011-12. This subgroup incre&reed 92% meeting or exceeding standards in math in
2008-2009 to an astonishing 100% in 2011-12. Eheteds” category also grew for students with
disabilities from 45% in 2008-09 to 64% in 2011-18.most cases, as a school’s achievement foestad
with special education needs increase, the oveeatlent of students identified for special educatio
services also increases. Our school’s trend stgjgesreverse. In 2008-09 we had just over 11%uof
students receiving special education services $ahide. Over the past four years, we have reactmedll-
time low with approximately 10% of our studentseie@tg special education services in the currehbst
year.

Our other two reported subgroups, White and Asiadents, demonstrated similar trends in our overall
school performance. Excluding the 2012-13 scheat yboth subgroups showed significant improvements
over the five-year data period in the “Exceedségaty. Our White students went from 57% exceeding
standards in reading during the 2008-09 school ie@b% exceeding in 2011-12. Likewise, our Asian
students demonstrated growth in reading moving ff@& exceeding standards in 2008-09 to 91%
exceeding in 2011-12. Furthermore, our Asian sailggdemonstrated remarkable growth in the
mathematics ISAT increasing from 62% in 2008-0966&6 in 2011-12. It is noteworthy in the last fiyear
period no Brook Forest student scored in the “AocaidaNVarning” category.
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In addition to our early spring state assessmdirdtualents in second through fifth grade partitépa the
lowa Test of Basic Skills (ITBS) in the fall. Theserm-referenced, standardized tests allow us tepeoe
the achievement of our students against Nationddu®an, and Independent Norms. The ITBS assesses
our students in a number of different areas thatige overall reading and math composite scorékese
composite scores are converted into standard saacepercentile ranks. Detailed score reportaide]
information about individual students and overaitfprmance trends for each cohort. An analysibef
data over the five-year period suggests that 64%uostudents met or exceeded expected growthaitirrg
and 81% of our students met or exceeded expectediyin math. On average, overall analysis of coho
percentile ranks suggest our students performeaf #th percentile or higher on reading and at @ik 8
percentile or higher on math measures. We aredppbour academic accomplishments and constantly
strive to use data to make a meaningful impactwrirsstructional decisions.

2. Using Assessment Results:

While student performance data can itself be &gllinis clearly the interpretation of the datatthalds
promise for improved student achievement. At BrBokest School, we use a variety of different typles
assessment data to inform our instructional decssémd measure the progress of our students. rStda
is analyzed at the individual, cohort, school, drgtrict level several times throughout the schaar in a
systematic manner and shared with our differeikestalder groups. Regardless the group, we holdttear
use of data to make meaningful decisions regardingculum and instruction.

For the purpose of analyzing our core curriculuar, @dministrative team analyzes our district-widéad
(ITBS) and state accountability data (ISAT) to deti@e district, school, and cohort trends. Throtlgh
analysis we determine if there is a need to adjusturriculum and address our instructional pcasti
Once analyzed, this information is shared with heas at building level faculty meetings, parentB O
meetings, and the community at Board of Educatieretings. After allowing time for stakeholder greup
to react to this data, we begin our collaborativekiof setting goals to improve or adjust our aurhiim
and instruction. In the past year, we adjustechaath curriculum after reviewing exceptionally high
performance from our fifth-grade cohort. This iee®f the many examples of how we use our disinct
school-wide data to guide curricular decisions.

Three times per year, our school engages in geads ineetings to review individual student data and
examine cohort data for the purpose of monitoringent progress and response to our instruction.
Analysis of the data determines if there is a rteadkvelop instructional plans for students reqgiri
specific intervention or enrichment. Teams aremased of homeroom teachers, various specialiats, a
the building principal. Although each person playdifferent role in supporting our students, warshhe
common goal of meeting their individual needs. @ksessment data analyzed during our Universal Data
Review (UDR) meetings includes progress-monitodatp (AIMSWEDb), benchmark data (Fountas &
Pinnell Reading Inventory), and classroom datactliyeelated to the curriculum. Through this
collaborative process, we identify different metblogjies and specific interventions to be useddogdted
instruction. Our instructional plans also incluble person(s) responsible for delivering the ircditoum,
duration of the instruction, and progress monimmecessary to determine student growth.

Communication with parents is at the cornerstonevefything we do at Brook Forest. This is esfbcia
true when it comes to sharing assessment dataidbiside and accountability data is shared withepés

as soon as it is available. Individual reportssaet home, including guidance documents to hghtaexa
child’s performance. Curriculum-based and benckraasessment data is also shared with parents.isThi
typically provided at our parent-teacher conferemmeat other mutually agreed upon times (in person
we can provide explanation and gather valuablelfaedfrom parents. We recognize strong collabomati
between home and school has the greatest impattidant achievement.

3. Sharing Lessons Learned:

Although Brook Forest Elementary School belonga two-school district, we are fortunate to partake
the larger DuPage Regional Office of Education.oligh this venue, our educators attend workshops and
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seminars to pursue and share effective best peadticinstruction. In April 2010, a Butler 53 team
presented at the DuPage County Rtl Showcase t@txmtadrom surrounding districts. We shared our
approach about Rtl leadership, streamlined uniVstsaening practices, and data meetings. The team
provided examples of the K-5 Rtl Instructional Pleag Form utilized by each grade level in theiradat
based decision-making which guides our multi-tiestetivery model.

In the 2012-13, members of the Brook Forest stafhed an Evaluation Committee to review and
orchestrate the Danielson Framework for Butler BBconjunction with neighboring districts, our tea
examined different evaluation frameworks and molae@valuation tool to align with our Butler 53
mission. The team then reciprocated this modél wfher districts.

Vertical articulation meetings within the distrfmiovide an outstanding opportunity for teachereaon
from each other and present practical solutiorcotomon instructional issues. Brook Forest has many
unique facets. Sharing our challenges enables pisrsue our goal of continuous student growth.

Our teachers are also a key factor in our sharedo$success. In January 2010, our staff collebtiv
decided to revise the K-5 report card. The olariépg method did not accurately portray the 2&sitary
learner, address newly-adopted CCSS, or incorpstatient effort and PBIS expectations. Teachers
created a meaningful vehicle to communicate arldaedcademic performance and learning behavidns.
addition, the committee developed rubrics to deliea 4-point rating system for each standardderaio
evaluate individual students. In 2012, to heighgarent awareness, a team of teachers presentastarm
blueprint of the revised report card to help theaigate through the new elements.

Brook Forest staff collaborates with local commuitograms and organizations to utilize experts in
support of school curricula including the locallpdistrict, police department, library, village bdaand
LaGrange Area Department of Special Education (LEPSGlobally, our LMC director opens up his
classroom to worldwide experiences through Skymelbaimgs world-renowned authors to our school to
share their love of literacy. The teachers firmdjidve in transparency; therefore, presentatioa®en
given to inform students, parents, and communitynivers of new initiatives.

4. Engaging Families and Community:

Brook Forest School prides itself on being a farsigytered school. The level of engagement between
families and schools is superior. We hosted "Gdodning, Brook Forest" in the fall. Parents,
grandparents and community members were invitekibthe school before the morning bell rang.
Students proudly led their guests through varioaasof the school and discussed their schoolrmesiti
Over 90% of our families attended this event. Latahe fall, teachers welcomed parents for Parent
Visitation Day where they observed the childrethia school environment.

Our Parent Teacher Organization (PTO) works inneaghip with the school staff. At every PTO megtin
a teacher representative serves as a liaison betiveéwo groups. The PTO supports the curricubym
sponsoring field trips, assemblies and the annuabBForest Book Fair. The school works very cpse
with the PTO for our annual Exploremore Day. Tday is set aside for students to participate iasga not
offered within the regular school curriculum. Teetasses taught by staff, parents, grandpardatana
and community leaders include CSI: Brook Foresgliaby officers of the Oak Brook Police Department
and River Wild (canoeing) taught by several staghmbers and a Village Trustee.

Butler District 53 has a District Leadership Teddh ) comprised of members of the staff, administrat
Board of Education and PTO. This group brings tioglerepresentatives from all stakeholders to dateu
and promote continued growth in school improventierdugh collaboration. The DLT investigates new
and innovative programs congruent to the goalk@flistrict and provides input regarding school
initiatives. Just recently, the PTO brought upaaern for additional time for parent/teacher cosriiees.
Through a collaborative effort, additional time wWaand to meet the needs of the teachers and gar&ak
Brook parents expressed interest in a full-day éigdrten program. The school responded by creating
plan to set this in motion. We are excited to wele our first ever full-day kindergarten class #higust!
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Staff members regularly invite input from parentsl @ommunity through presentations at forums ssch a
Back-to-School Night, Curriculum Night, Board of lgztion, and PTO meetings. Parents, in recensyear
have learned to be an active participant in kindeem reading readiness, to discuss the new Con@oom
State Standards-based report card, and to supyroefforts in differentiation of primary mathemaicT his
past fall, parents and staff collaboratively depeld an Instructional Blueprint that will guide BkoBorest's
improvement of instruction for years to come.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Brook Forest’s curriculum is multi-faceted. It ef§ challenges, promotes student growth, and esgage
adapts to meet the needs of all children. The coneculum calls for high standards while empowerin
students to take charge of their own learning. &mgroach focuses on the whole child providing the
encouragement and support necessary to succeellas@ntury learner.

The concentrated time allocated to literacy at RBieorest reflects the critical foundation we strigebuild.
Students progress from learning to read to theejoinaf reading to learn. The journey begins with
phonemic awareness and phonics, adds in vocabartargpelling, and steadily incorporates comprelansi
skills and strategies. Students are introducedhealthy balance of fiction and non-fiction setmts as

well as novel studies. From the beginning, studexrperience writing across all modes and recoghiee
importance of editing and adherence to the rulegahmar.

Math provides numerous opportunities to our stugleBtifferentiation is highlighted throughout theades
with guided math groups and multiple levels begigrin first grade. This year fifth-grade students
received the benefit of four math levels with tbp two offering course work in Pre-Algebra and Adgge

In conjunction with the CCSS, math instruction pdes hands-on experiences using manipulatives and
real-world problems to nurture conceptual thinkiMye balance our instruction between higher-level
thinking skills, core concepts and mastery of thsids.

Learning comes alive within social studies andreme From the Chinese New Year celebration, the
president reports, the Ellis Island reenactmeetBRiography Day parade, the Colonial Fair, and more
students encounter historical and cultural expegemwith lasting, first-hand knowledge. They htresr
research and presentation skills feeling the empoest of student-driven social studies topics. sehe
same skills spill over into science as studenteexgent, present, and collaborate through hands-on
learning. Thought-provoking labs and field tripspire students to investigate different topiCur
science specialist provides explicit instructiorstodents in grades 3-5. Students can also partake
popular extra-curricular activities including SaterFair and Rocket Club.

Our fine arts and physical education programs ratéistudents on a whole different level. All stude
soar through the visual arts program acquiringotisc principles of design as well as an undergtgnof
art history. Our music program promotes an appteei and music and culture. Multiple concerts and
musicals throughout the year showcase both skdlltalent along with the choir program and the fifth
grade Beginning Band. The P.E. program warranpeaial spot in the additional curriculum area désad
later, but suffice it to say, our students walk ouBrook Forest with a life-long appreciation @ghéss and
well-being, sportsmanship, teamwork, and the ingar¢ of nutrition.

Strong guidance and social work programs provideifying thread to promote social and emotional
growth. The school-wide PBIS model highlights etaer building to foster a positive environmentdzhs
on the 3 R’s — being respectful, responsible aadye Weekly guidance classes emphasize the theines
team building, bullying prevention, acceptancegttahce, and diversity.

Technology leverages the learning across all stibjeas to support instruction. Grades K-3 bagih
iPads and shift to laptops in grades 4-5. Studdiiize classroom web pages and email accountsatg
SMARTDboards, and create a variety of presentatimosjes, reports and projects to enhance their
knowledge.

The Learning Media Center offers a unique curricakperience to all students. The LMC director, a
member of the 2014 Newbery Committee, cultivatedalre of reading and educates with extensive
knowledge of the current trends in literature. Bniestructional unit integrates technology as thadlsvof
the library are brought down on a daily basis. ylt@laborate via Skype and other online learning
networks with students, authors, and illustratocsiad the world. Award-winning authors personaibit
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and share their expertise and insight with a réeegildience of students. A stream of shiningsstar
children’s literature, including Kate DiCamillo, &on Creech, Richard Peck, David Wiesner and Kevin
Henkes, have inspired our young authors.

Within the confines of our child-centered curriaulueach day is an opportunity for children of &illiies
to learn. They are challenged, engaged and swgzptirtoughout their tenure at Brook Forest. Winexy t
leave, the Brook Forest experience inspires thebetsuccessful 21st century learners.

2. Reading/English:

The ultimate goal of any reading curriculum fostengdren who become fluent and proficient lifelong
readers. Comprehension is the goal of readingtlite result of a reader’s interaction with tele reader’s
application of strategies, and the reading enviremm Reading strategies enhance a reader’s
comprehension and reading level. Providing ampfgdunities for students to practice essentialirea
strategies through independent reading is keyceSamgoing assessment is a natural part of daily
instruction, it is a driving force in literacy plaimg.

This philosophical approach to reading laid thenftation for our current reading instruction. I0Z0a
team journeyed to adopt a textbook series fostdragg practices in reading and to shift literatrunction
towards the integration of the Daily 5* and CAFE&tinods. Specific criteria was established to &nd
research-based textbook series with strong vocabatal strategy strands incorporating differentlate
guided reading. This adoption became a tool fachiers and students to accomplish the universibfoa
creating lifelong readers; subsequently, the stafise to invest in Daily 5 training to acquire anagement
system that enables students to achieve sustaidedendence at explicitly-taught guided readingeren
This student independence allows classroom teathanstruct flexible guided reading groups thregsla
week. This type of differentiated literacy instiina aims at the prevention of reading difficulgthrer than
remediation. Each grade level maintains a 90-reititéracy block to integrate the CAFE model:
comprehension, accuracy, fluency, and expandingludary. In 2009, to meet the needs of emergent
readers, we acquired Jolly Phonics and Michael Eegdo provide systematic, intensive direct instien
of phonemic awareness and phonics skills as paheofore curriculum in kindergarten and first grad
Research stresses the importance of intervenimg aad often to reduce reading difficulties.

To further address school improvement, the facertyprace a multi-tiered Rtl delivery model builtthe
cornerstone of universal screening and data-basedidn making. Grade-level teams meet on a regula
basis to analyze data. Each team creates andRtlittional Planning Form for every tier to respomd
identified student needs. Utilizing the Butler 58 Rered intervention toolbox, resources are ide to
guide our tiered intervention delivery. In 200k@ading Lab was established to house leveled books
fluency tools, intervention programming, and prefesal materials. Teachers use these resourcesdb
the needs of all learners and to enhance theiegsainal growth.

*Daily 5 and CAFE methods are programs by the Twgte®s, Gail Boushey and Joan Moser.
3. Mathematics:

The staff at Brook Forest is focused on the mistdosupport all students to reach their maximune ptal
in mathematics. Students do not ask, “When arewee going to use this in life?”, but they do say,
understand when | can use this in life and willlgpipin this situation.” The mathematics curricaius
carefully aligned to the Common Core State Starsla8tudents enter the classroom with different
experiences, knowledge bases and skills mastesytheéy enter, the students know it is okay to make
mistakes as long as they are thinking, learninggstigating, questioning, sharing and applyinge Th
students feel secure knowing that at times thetgsediscoveries are made by mistake. Students an
teachers use numerous questioning strategies emaidees to support student thinking.

All students at Brook Forest have an equal oppdstio learn. Differentiation and flexibility occwithin
the grade level and within each class. In moddegathree or four levels of mathematics are taulyht
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each classroom, teachers are able to use guidédtonabrk with small groups to ensure student ss&ce
Enrichment opportunities are available in all gsadslo matter the grade, level or lesson, the Bfemiest
math students are actively engaged and are prgptemselves for success in the 21st century.

Brook Forest teachers use the conceptual approasipport the academic growth of our mathematicians
Lessons are created where students must think abdutuly understand the math being used. Primary
math students often use concrete objects, suchidix cubes, coins, counters, and pictures to keéth the
understanding of the problems. More advanced staderite equations and create tables and graphs.
Technology enhances many lessons in mathematmsiayj students the opportunity to make connections
with the world. All problems solvers learn andgiiee the strategy of checking for reasonableneds a
articulate the methods they used to solve the pmblThe instructional planning focuses on an iptide
coherence. The spiraling curriculum allows fopioved mastery and maintenance with the transfer of
prior learning to new tasks. There is a balandh®ttonceptual understanding and the procedurehdy at
all levels of math at Brook Forest. Real-life geohs are presented so students can make true ¢mmsec
The connections are made within the world of mathés, but also with other subjects and, most
importantly, with life skills.

4. Additional Curriculum Area:

The physical education program at Brook Forest Slctieserves a gold medal. Students learn life-long
lessons benefitting their health and well beingd.th® close of every P.E. class, students dis¢gss t
importance of nutrition. Students learn aboutgbeernment-sponsored nutrition program called MidPla
and learn how to read Nutrition Fact labels. Tlgtoaut the year, the teacher unveils various supdsfo
and the students learn the foods’ nutritional biésiefountry of origin, taste and preparation asking
instructions.

Brook Forest students enthusiastically particigatsutrition Stars. This daily program encourages
students to eat balanced breakfasts, which indeateproteins. Students are to consume a fruieand
vegetable during lunch and minimize or eliminatests, fats, soda pop or empty calorie foods. $tsde
receive small awards based on the number of daysntieet the criteria. The true success is measured
when students choose to share fresh fruit wittr tlassmates as a birthday treat over the usughohuis
or cookies.

In May, everyone at Brook Forest School enjoys theahd Fitness Week. The students, staff and food
vendor pledge to eat and/or provide healthy lunci8tadents participate in the Jump Rope for Heart
program. Not only have they raised over $10,0G0ydor the Heart Association, eager students also
participate in an obstacle course that is set upitaic the blood traveling through the cardiac eycLocal
cardiologists assist with this amazing event. Bh@ok Forest Dolphins join over 7 million schoolldinen
in ACES (All Children Exercise Simultaneously) tony awareness to the importance of exercise. This
year, a Dolphin Dash Fun Run is added to the agehdeents. At the close of the week, Brook Forest
partners with Whole Foods and the PTO for the anNugition Fair. Fruits and vegetables that aoé n
often found in lunch bags or on the dinner tabéepesented. Students taste the items and learn to
appreciate a wide variety of healthy foods. Foemjsyed by our students include kumquats, bloodges,
pluots, dried figs, beets, black-eyed peas, googebaand green smoothies.

On a seasonal basis, the Brook Forest studenisipaté in intramural cross country, basketball and
volleyball. Lunch recess offers flag football, thafll, Capture the Flag, Mileage Club and cup stagk
The lessons learned and practiced within the ceafof the gym, lunchroom, playground or fields sarpp
the school’s dedication to life-long physical hkahd well being.

5. Instructional Methods:

For every teacher at Brook Forest, the goal is#ime. We want to challenge and support all students
reach their potential in an optimal learning envireent. We focus on the individual needs of thelerho
child and address them with the knowledge and éxpes of best practice and research in education.
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Teachers offer engaging and meaningful activittestimulate all styles of learning. Real-life siations,
student-driven projects, cross-curricular projelts)ds-on experiences, cooperative learning, talgny,
interactive textbooks, online learning networksjeational and online games, and use of manipukafille
each day with the guarantee of learning somethavg n

Differentiation drives the majority of instructi@s veteran teachers strive to maximize the leamfiregch
student. This includes leveled phonics and phooemvareness, guided level groups in reading and,mat
leveled readers and novel studies, flexible groggimased on formal and informal assessments,
individualized vocabulary and spelling lists, laey centers utilizing technology, and independent
assignments involving technology-based researdachers individualize and adjust to the daily nedds
all students.

While teachers provide challenging material witthia classroom, students who require more receive
additional services from our enrichment programeginning in kindergarten through third grade, the
younger grades experience supplementation of matera pull-out language arts and/or math settsy.
they move into the upper grades, the enrichmertirages but focuses more on the needs of each
individualized group, while diving into advancedearch and presentation skills. All students adgs 3-5
are offered numerous challenges in the form obnatimath and vocabulary contests as well as sgelli
and geography bees.

Teachers recognize that additional support is afesded, and many families have enrolled at Brawlk$t
because of our inclusion philosophy. We are faate to deliver many levels of support includingam
group instruction, skill-based groups, and modifiedccommodated expectations, assignments and
assessments. The reading specialist, speechggifitpsocial worker and resource teachers plagial
roles in our classroom instruction. Seasoned suspalf are highly qualified and offer one-to-one
assistance in many cases. Progress monitoringifoes a year concentrates the effort to prothde
appropriate instruction for all levels of learners.

Brook Forest students receive the correct balahaealeration and support each day. Our dedicsitetl
works to provide a challenging atmosphere whiclksfeafe and accepting. We will not rest until all
students reach their goal.

6. Professional Development:

In 2008, Brook Forest spearheaded professionala@vent to fulfill the federal and state law mariadigt
Response to Intervention (Rtl). Vigorous traingrgued to identify problem-solving processes, condu
progress monitoring with curriculum-based measward,deliver research-based interventions. In 2009
continuous staff development grew out of full RtBKmplementation, grade-level data meetings, and
acquisition of supplemental reading materials gidbogreater emphasis on differentiated instrudoomll
learners. As a result of the Rtl Tiered Delivergdél and to further support student and school
improvement, the Brook Forest student services t@ssisted in the development and implementation of
district guidelines for LD Eligibility, a structunatilized to deem when a special education casystu
necessary. This evolving student-centered leamppgoach led to greater professional developnmethie
areas of differentiation, academic vocabulary vactingagement, guided reading instruction, assistiv
technology, and the development of a K-5 Grammapas@nd sequence. Professional development of this
magnitude has impacted the capacity of teacharett the needs of all learners.

Subsequently, district technology initiatives alemhfor learning to come alive through the instaiabf
SMARTboards, one-to-one laptops in the intermedjaséeles and iPads in the primary grades. Throughou
these initiatives, the Board of Education continteegrovide teachers with training and professicugiport

to develop goals and objectives for implementatibtnese tools. Staff lend a helping hand to oshaif
members providing internal professional developniemnsure the integration of instructional tecbggl

An effective professional development program ioal in maintaining quality instruction and usebest
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practices to help children achieve their maximuneptal. Professional development also plays arkby
in providing faculty with the means to affect thewn growth and support their individual needs iasant,
adult learners. In the past five years, four Brbokest educators pursued additional graduate eggoe
foster professional growth, and two teachers ctgréourney towards becoming National Board Ceetdfi
In addition, all educators participate in institdegys and conferences which act as vehicles taensu
congruence between professional growth goals astdadiobjectives.

Above all, the newly-implemented evaluation framewguides every teacher to reflect upon the four
domains and examine ways to personally grow andldp\as an educator. At Brook Forest, we believe
that professional growth and development are panaimd/Ne continue to emphasize the importance of
planning and preparation involved in every lessbe,classroom environment and its impact on legtnin
careful thought behind all instruction, and profesal responsibilities which take every educatoa tagher
level of performance through a continuous improveinmeodel.

7. School Leadership

The leadership structure of Brook Forest Elementarybest be described as “small but mighty.” Asa
building district, those in formal leadership rokesve different functions. The Superintendentesns the
Director of Curriculum. The Principal serves as Birector of Special Education. The Assistanhétpal
is also a full-time, fifth-grade teacher. Althoudiverse in their experiences, our leaders shamsrarmn
philosophy that includes collaboration, formatieedback, and data-driven decision making. Together
they are responsible for inspiring other stakehogpieups to live our mission and vision. They sease
instructional leaders helping define and assute-sththe-art practices in the classroom learning
environment, curriculum, assessment, instructiad,tachnology.

At the district level, our principal works closeljth the superintendent, junior high principal,iieology
director, and buildings and grounds director iraads-on capacity to lead our building and distnicte
initiatives, including curriculum improvements, fgssional development needs, and building projects.
Through the analysis of data, including stakeholdedback, the District Administrative Team is
responsible for making decisions and allocatingueses that will have the greatest impact on studen
achievement. Over the past year, our districtgnagided professional development to improve teaghi
and learning, as have begun the process of dewgla@pimmon assessments aligned to our curriculum.

Through shared leadership, our principal worksatmikatively with our assistant principal to certitfye
needs of our students are being met and to asdaguate teacher resources. Brook Forest also melies
teacher leaders to provide meaningful support.r@ading specialist and enrichment teacher arelgreat
involved in curriculum development and coachingupport best practices. Furthermore, our principal
relies on the leadership of our social worker tvpte behavioral and social emotional guidanceudents
and families in crisis.

Some of the most important leadership roles angnasd by our fourth and fifth-grade Student Council
Representatives. These students serve the schowhking decisions based on feedback from all stisde
Our student leaders promote school spirit as veefleavice projects. The service projects ranga fro
planting new trees on the school property, raisiogey for victims of natural disasters, and senfiingls
and supplies to needy families and soldiers abr@zding our older students the responsibility airming
the school store, reading with kindergarten stuglearid holding school-wide elections is a positive
approach to the lifelong learning that is at tharhef the mission and vision of Brook Forest Sd¢hoo
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: State of lllinois

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

98

100

100

100

100

% Exceeds

55

71

70

54

67

Number of students tested

51

48

37

52

46

Percent of total students tests

d

100

100

97

98

96

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

2. Students receiving Special
Education

% Meets plus % Exceeds

75

100

100

100

85

% Exceeds

25

50

13

38

Number of students tested

13

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

92

% Exceeds

79

89

100

69

75

Number of students tested

19

19

16

16

7. American Indian or
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Alaska Native Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 100 100 100 100 100
% Exceeds 38 61 55 47 59
Number of students tested 21 23 20 32 27

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 5
Publisher: State of lllinois

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

94

100

100

96

96

% Exceeds

62

74

44

63

45

Number of students tested

52

39

55

48

56

Percent of total students tests

d

100

100

98

96

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

2. Students receiving Special
Education

% Meets plus % Exceeds

67

100

100

80

92

% Exceeds

75

10

33

Number of students tested

10

12

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

100

% Exceeds

86

100

53

88

50

Number of students tested

22

10

17

16

16

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 88 100 100 93 97
% Exceeds 46 65 36 48 44
Number of students tested 24 20 33 29 34

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: State of lllinois

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

90

98

100

100

98

% Exceeds

63

77

70

78

63

Number of students tested

41

44

44

40

48

Percent of total students tests

d

100

100

100

100

98

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

2. Students receiving Special
Education

% Meets plus % Exceeds

33

83

100

100

89

% Exceeds

67

71

22

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

94

% Exceeds

67

94

71

90

69

Number of students tested

18

16

17

10

16

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 98 100 100 100 100
% Exceeds 80 74 70 78 55
Number of students tested 20 19 19 23 29

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: State of lllinois

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

86

100

100

98

93

% Exceeds

35

73

63

63

61

Number of students tested

51

48

38

52

46

Percent of total students tests

d

100

100

100

98

96

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

2. Students receiving Special
Education

% Meets plus % Exceeds

75

100

100

88

85

% Exceeds

50

38

38

Number of students tested

13

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

95

100

100

100

94

% Exceeds

47

89

80

56

75

Number of students tested

19

19

10

16

16

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 76 100 100 97 93
% Exceeds 24 61 60 66 52
Number of students tested 21 23 20 32 27

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: State of lllinois

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

100

100

100

96

96

% Exceeds

58

85

65

63

65

Number of students tested

52

39

55

48

55

Percent of total students tests

d

100

100

98

96

98

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

2. Students receiving Special
Education

% Meets plus % Exceeds

100

100

100

80

92

% Exceeds

75

10

33

Number of students tested

10

12

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

100

100

100

100

100

% Exceeds

73

90

82

81

73

Number of students tested

22

10

17

16

16

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 100 100 100 97 94
% Exceeds 42 90 58 52 64
Number of students tested 24 20 33 29 34

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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